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PART | - ELIGIBILITY CERTIFICATION 127X25

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 127X25

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 1 Elementary schools (includes8§-
(per district designation): 1 Middle/Junior high schools

1 High schools
0 K-12 schools
3 Total schools in district

2. District per-pupil expenditure: 15614

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssHocated: Small city or town in a rural area

4. Numbe of years the principal has been in her/his pasitt this schoc 1

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 13 9 22 6 0 0 0

K 19 24 43 7 0 0 0

1 13 16 29 8 0 0 0

2 12 19 31 9 0 0 0

3 13 10 23 10 0 0 0

4 10 14 24 11 0 0 0

5 0 0 0 12 0 0 0

Total in Applying School: 172



12TX25

6. Racial/ethnic composition of the schc 1% American Indian or Alaska Native

0 % Asian

0 % Black or African American

52 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islamde

47 % White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collegtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 7%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until| 1
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 11
until the end of the school year.

(3) Total of all transferred students [sum 01‘12
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.07
divided by total students in row (4). '

(6) Amount in row (5) multiplied by 100. 1

172

8. Percent of English Language Learners in the schoat0%
Total number of ELL students in the school: 68
Number of non-English languages represented: 1
Specify non-English languages:

Spanish



12TX25

9. Percent of students eligible for free/reduced-priceals: 66%
Total number of students who qualify: 112

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educatioricss: 7%
Total number of students served: 12

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

0 Autism 0 Orthopedic Impairment

0 Deafness 2 Other Health Impaired

0 Deaf-Blindness 3 Specific Learning Disability

0 Emotional Disturbance 4 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

1 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 2 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 1 0
Classroom teachers 13 0
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 4 0
Paraprofessionals 3 0
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 7 0
Total number 28 0

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 141




12TX25

13. Show daily student attendance rates. Only high schoeéd to supply yearly graduation re
20102011 20092010 20082002 20072008 20062007
Daily student attendance 97% 96% 97% 97% 96%
High school graduationre, 0% 0% 0% 0% 0%

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size: 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in vocational training 0%
Found employment 0%
Military service 0%
Other 0%
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:
L No
o Yes

If yes, what was the year of the award? Befo@720



PART |1l - SUMMARY 127X25

Gruver, Texas, population 1,162, is a proud ltdenmunity located at the top of the Texas Panhaitdle
citizens are hardworking, caring, and thoughtfudgle who take care of their neighbors and meet thei
needs. Agriculture and the school system are aun'somajor sources of employment. The people of
Gruver value education as an extremely importaritqgdahe success of its children. While demograghi
have changed over the years, high expectationsmeroastant. Gruver Elementary opens its arms 6 17
students who know they are entering a safe anddosmvironment when they come to school. Our
students enjoy their learning environment, as atddlby our 97% attendance rate.

“At Gruver Elementary, we believe that all childream and will learn. To ensure all children wilhoh
their potential, we will strive to maintain highgectations and promote academic excellence for all
students. We will make every effort to create amgbert a school environment in which all childrema
adults feel welcomed, respected, trusted, and poritant part of the school. We will work to create
environment where we can learn together and supatt other. We will endeavor to foster a positive
school climate of a caring community which respects values diversity and nurtures everyone’s self
esteem.” Our staff is driven by this mission statamin all endeavors to educate our children.

This dedication has earned our campus the Exemataryuntability rating from the Texas Education
Agency for eight out of the last eight years. Wik test changing from TAAS to TAKS, and passing
standards increasing, we have worked diligentijmé&ntain an Exemplary rating. We are proud of hgvin
accomplished many milestones. By increasing pdeaatiier communication and building relationships
with all stakeholders involved, our student mobitiite has decreased from 15% to 7%. By implemgntin
Response to Intervention to meet individual studexeds, the number of students receiving special
education services has decreased from 12% to 7¥%stQdent-teacher ratio has decreased from 15:1 to
14:1, even though enrollment has increased fromtd472. This is due to the commitment of our
district leadership’s policy of putting studentsti Our passing rate has been above the stategevtar
third and fourth grade reading and math, as weibagh grade writing, while Commended Performances
have increased from 46% to 64%. The elementarghawed Gold Performance Awards in Attendance,
Reading, Writing, and Math. Our UIL Academic teaanreed first place consecutively for the past five
years by a margin of several hundred points eaah yidne National Center for Educational Achievement
designated our school as a Higher Performing Cangngswe have received the Honor Roll award given
by the Texas Business and Education coalitionHeffifth time.

Continually striving for excellence, our staff wer&ollaboratively to identify individual strengthad
weaknesses and isolate areas that need to be sgpoextended. We teach the child, not the class.
Staff development trainings are chosen based alestuneeds and the skills teachers require to meet
those needs. These include research-based progummmsis Reading Recovery, Accelerated Reader,
Success Maker, Waterford, differentiated instrugtayslexia identification and training, Gifted and
Talented training and instruction, special educainzlusion, Sheltered Instruction Observation &cot
(SIOP) for English language learners, and learstylgs training. Our teachers continually adapt and
change their teaching styles to accommodate owst‘@é&ntury Learners.” Our vision at Gruver
Elementary is that “all students will be given ogpaities to demonstrate creativity, challengertiogn
capabilities, appreciate individual differences) ecome lifelong learners.” We are never contdtit w
the status quo and continually strive to improveteaching practices.

At Gruver Elementary, we teach the whole child. kiiew a child cannot learn until the physical and
emotional needs are met first. Because our schasotlds committed to retaining small class sizes, w
are able to reach every child in a personal wayeWist the aid of organizations and community
members such as churches, Lions Club, Boys’ Clak,Boy Scouts of America, PTO and Alpha Mu Psi
sorority to help meet student needs when we arabietto do so. This holistic approach allows us to
accomplish great things in our school, and ourdegil are the beneficiaries.

7



As the parents, community, administration, and ifgauork together, we embrace the tradition of
excellence from academics to sports to citizengbip.traditions, which include UIL Award Assemblies
Basketball Skills Program, Kindergarten Rodeo, Mgffor Moms, Pizza for Parents, grade level plays,
music and choir concerts, and Thanksgiving andsithes meals, promote parent/community
involvement that encourages our students to e&reler’s tradition of excellence is evident in our
motto, “Our good isn’t better ‘til our better isrobest.”



PART IV - INDICATORS OF ACADEMIC SUCCESS 127X25

1. Assessment Results;

The state of Texas requires all public schoolgitniaister the Texas Assessment of Knowledge and
Skills (TAKS) test which is a criterion-referencagsessment to measure the success of students in
learning the Texas Essential Knowledge and SKIIEKS). The TEKS are the compulsory framework
from which our curriculum is based. Testing begmthird grade with math and reading skills. Fourth
grade is tested in math, reading, and writing. 8tshare rated based on the performance of thaleats.
There are four ratings categories: Exemplary (9@%sing), Recognized (80% passing), Academically
Acceptable (70% passing) and Academically Unactdpia70% passing). Results are disaggregated
into sub-groups such as Economically Disadvantalgtuicity, Special Education, and Limited English
Proficient (LEP). Individual students are awardeticanmended Performance rating for achieving a pre-
determined, but varying variable, high level of @lence on individual tests. These test resuttisuged

to establish each school’'s Adequate Yearly Progi®¥®) and are detailed in the school’s federal BCL
Report Card. Additional information can be viewed BA’s website atvww.tea.state.tx.usGruver
Elementary strives to maintain the Exemplary Stateshave earned for the past five years while
increasing the number of students achieving Comeieérformance in all student subgroups.

Gruver Elementary is proud of our school’s achieeeta on TAKS assessments. Emphasis on the
passing rate is essential, but in accordance thighrexpectations, our goal is to elevate ouresitid
learning to the commended level. We analyze owr datl adapt instruction accordingly.

Our entire third grade has received a 100% pasaiegon the TAKS reading test for three out ofpihst
five years, and achieved 96% the other two yearsrth grade students have maintained a 90% ormrbette
passing rate while Commended Performances incrdesedd2% to 52%. Third grade’s Commended
Performance ratings increased from 46% to 64%. Wespecially proud that our two largest subgroups,
Hispanic and White, are equitable in CommendedoPadnce ratings. The fourth grade LEP subgroup’s
passing rate has varied in the past five years #6% to 100%. Our teachers continue to intensify
vocabulary development in a language-rich inclusietting. Rosetta Stone was implemented to
accelerate language acquisition. As a result, & Commended Performance ratings have increased
from 0% to 38% in third grade and 0% to 17% in tbigrade. Individualized Education Plans are
designed for our special education population &ed tinique challenges. Growth for all student
populations is monitored for continual improvement.

On the TAKS math test, Gruver Elementary’s thirddg has maintained a passing rate of over 92% for
the past five years with 100% in two of those fyears. Our fourth grade maintains a 100% passieg ra
with over 50% in the Commended Performance categauy percentage of Commended Performance
students in the third grade increased from 32%086.40ur LEP students in third grade had a passitey r
of 100% in four out of five years, with one yeaB&®@6. In addition to our fourth grade LEP students’
100% passing rate, 50% received a Commended Pexfiomrating in four out of five years. One
hundred percent of the third grade and fourth gegdeial education population passed the TAKShest
all five years that there were students in thigsoip. Our trend of increasing Commended Perforemanc
ratings is due to our district alignment of vocainy) problem solving strategies, and higher level
guestioning.

To further encourage the high achievement of atlets, Gruver Elementary utilizes supplemental
programs that enhance student knowledge and acdisplly tailored to meet individual needs. We Wor
diligently with all students and offer extra tuls and extended days to review skills and boaoslkesit
confidence. Thirty minutes of tutorial time at ttved of each day is set aside for teachers to pallls
groups of students who may be struggling with sinskills.



We have extremely high expectations for our stuwlahGruver Elementary. We always strive for 100%
passing rates and expect to increase the numistudeénts receiving the Commended Performance
rating. The state of Texas is changing testingguiaces this year from the TAKS to the STAAR (Staite
Texas Assessments of Academic Readiness). Whissssents may change, Gruver Elementary
embraces any academic challenge and looks forwastddwcasing how hard our students work as well
as the dedication and the commitment teachers denad@ in order to excel in school and in life.

2. Using Assessment Results:

Gruver Elementary uses varied assessment tooleasume and monitor student progress. Testing slata i
used as a guide to adjust and drive instructionmBwpitoring student progress, or lack thereof, teas

are able to provide accountability for both studeanid teachers and adjust instruction or intergastas
needed.

We begin in the primary grades using the Obsem&diarvey and the Texas Primary Reading Inventory
(TPRI) to assess the literacy knowledge and pregséstudents. Small groups are developed for
intervention and enrichment in reading and wrifliigese groups meet in addition to whole group
instruction. Additionally, informal testing of stadt fluency is monitored to ensure that each stiiden
being instructed on an appropriate reading levieésg small groups are adjusted as needs change for
each student.

Third and fourth grade students are given benchnestis throughout the year, utilizing state reldase
tests and TEKS-based assessments. We analyzes testaltget areas of concern and form tutorial gsou
designed to enhance comprehension in those areaalst adjust small groups according to the
individual needs of our students.

While state assessments are important, we alsodbother measurements. Three times a year, alegra
levels take AIMSweb assessments to measure acadeonith in reading and math. Results quickly
show stagnation in learning, and then we make sidacregarding appropriate intervention in Tie21,
or 3.Students inTier 1 receive appropriate interventions in thesstaom. Tiers 2 and 3 receive more
focused researched-based instruction in small groundividually. TheStudent Support Team (SST)
monitors progress continually throughout the yeavaluate the effectiveness of the intervention.

Teachers involve parents, initially in the fall, imforming them of the preliminary testing restitis the
year, if their child is meeting expectations foeitrgrade level, and of any interventions or enrieht
programs our school has to offer. We provide oueps with strategies and techniques that can be
implemented at home. We inform our parents agaienvhid-year testing has concluded. Conferences
are offered for any parent wanting to know howttletild is progressing, but are mandated for the
parents of any child who is still struggling atstipioint in the year. Teachers discuss with thenps@ny
changes that will occur during the school day iheorto help their child's progress accelerate.

In addition to relating the results of periodicessments to parents, we also inform them of thgrpss

of the children through report cards; every ninekeefor Pre-K and Kindergarten and every six weeks
for students in first through fourth grades. Thwesek progress reports are sent out for studerfiistn
and second grades with weekly averages being séfdrathird and fourth graders.

Once we assess our students, we then implementanten support according to identified
needs. Literacy groups, Reading Recovery, Multisgn&pproach to Phonemic Awareness (MAPP), My
Reading Coach, Great Leaps, Waterford, Successriviageia, and Open Book are programs used to
enhance vocabulary development, fluency, languegaisition, decoding skills, thus enabling students
to have a strong reading foundation. Success Ma#aterford, Times Attack, Math Fact Café, one on
one or small group fact review, and personalizethrhgoring are used to reinforce and build
foundational math skills. For more specialized se@ge provide mentor tutoring, summer school,
speech, vision therapy, Rosetta Stone and Sheltesedction Observation Protocol (SIOP) for Enlglis
Language Learners, and differentiated instructmrifted and Talented.
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After we receive the results of the the state-mteditests, we inform the parents and communityuof o
school’s performance through the "TAKS Report Cawie publish this information in the local
newspaper, make it accessible on our school welasitesend it home with every child. We also send
individual scores home with each child along withexplanation for the parents as to how these score
should be interpreted and include a contact phonger should questions arise.

We love to celebrate success with our community.dégplay awards and achievements on our school
marquee on Main Street for all to see. Greyhoundd\en e-mail subscription, and Greyhound Text,
allow us to communicate quickly and convenientlytwaur parents and community. We are proud of our
school and the achievements of our students antdes Our community takes great pleasure in the
accomplishments of our school system, and we atefgt for the support and pride they show us in
return.

3. Sharing Lessons L earned:

As a Title 1 Distinguished School, Gruver Elemeptaceives attention from many schools across the
state as well as inquiries by the Region 16 Ser@erter and Texas Education Agency regarding the
success of our students. Our school thrives ordhaborative environment in which we value and
utilize the expertise that surrounds us, and walglextend this philosophy to include other eduarzdi
entities. Representatives visit our campus tanledrat has made us successful and gain ideas to
implement in their own schools. Texas schools siscRampa, Texline, Spearman, and Haskell, as well
as Oklahoma Panhandle State University in Goodwddiahoma, come to observe our approach of
balanced literacy in action, which includes intérgcwriting lessons, guided reading lessons, and
phonics lessons in our classrooms. We sent threardfighly-skilled teachers to Haskell Elementiny
three days to train their staff on our balancestdity model. Fredericksburg, Texas, invited ourdiea
Recovery teacher, one first grade and two kindéggaeachers to present a workshop on implementing
our model in their K-5 grades. Prior to adoptingitmeading and math curriculums, Pringle-Morse[TIS
sent a second grade teacher to observe how otrersadeliver instruction in reading and math and ho
we adapt the chosen curriculum for individual shidsiccess.

When the Texas Pre-Kindergarten Guidelines wereittew in 2008, we notified The Little Red
Caboose, our local preschool and daycare providéne changes and created a concurrent curriculum.
We continue to work collaboratively to ensure thatearning gaps manifest between children who
attend the private preschool and students in Gn8@ts Pre-Kindergarten program.

Gruver Elementary has supervised six student teadmehe past five years. While our staff is hatbr
with the attention received by other educatorsareemost flattered by the number of college stuglent
who request to be placed at Gruver Elementaryiringpour future teachers is a responsibility tivat
take seriously, and we gladly participate whenévese opportunities arise.

4. Engaging Familiesand Communities:

Parents and community members play a vital roteénsuccess of our students. We keep our paredts an
community informed of what is happening at schbobtigh our Greyhound News texting service,
articles in our local, online newspaper, and digpiginformation on our marquee on Main Street. At
Gruver Elementary, a true collaboration exists leetwthe parents and staff to personalize and agtimi
student performance. By communicating with par@ntkeir native language and by using translators
when needed, we give our parents tools they caatuseme to reinforce learning. Training parents i
research-based practices and proven strategiessarpthem to take an active role in their child's
learning process. We stay in personal contacttiiraveekly newsletters, communication folders, land
conference with all parents throughout the year.i@ovative email-to-text communication allows
individual teachers to notify our parents of impmitassignments and upcoming deadlines throughemai
that are converted to cell phone texts. Accesseio-based and published programs give parents the
opportunity to contribute to their students’ edimat@t home in a fun and challenging way.
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Gruver Elementary provides numerous opportunitesdalcome and honor those who are an important
part of our students’ lives. Whether they are olisgrschool activities such as plays, band andrchoi
programs, UIL Awards Assemblies, The Annual Kindetgn Rodeo, and basketball drill performances,
or participating in pumpkin carving, tortilla makinThanksgiving and Christmas lunches and classroom
celebrations and the Little Olympics Track and driehy hosted by our local Lions Club, we are grdtef
for the support and attention our community givethese children. Our students look forward to isigar
their school experiences with their loved onesizzdfor Parents, Muffins for Moms, and Donuts for
Dads. We are also fortunate that our high schawlestts take time out of their busy school day to
participate in our Big Brothers, Big Sisters pragra

We encourage our students to give back to our camtgnand teach our students the importance of
philanthropy. The Gruver Elementary staff mode&sithportance of giving to worthy causes by
participating in programs such as Breast Cancerrémess. Our students participate in canned food
drives for the High Plains Food Bank, walk-a-thémrsthe American Red Cross, and the Jump Rope for
the Heart program. We have started new traditidmsiwinclude the second grade performing “Stone
Soup” for the residents at the neighboring nursioge and correspondence with our military through
collaboration with Gruver Junior High.

Whether we directly involve our parents and comriyimi the learning process or simply entertain them

we help to shape the youth of our community in leaborative manner. Constant family and community
involvement are vital to our success!
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PART V - CURRICULUM AND INSTRUCTION 12725

1. Curriculum:

Gruver Elementary uses the TEKS as the backbooarafurriculum. Collaboration between grade levels
ensures the smooth transition of our curriculunmfiane grade level to the next. As a result of this
progression, shared vocabulary and problem-soktragegies help our students build on prior knogéed
while exposing them to future expectations.

We view Reading/Language Arts as foundationallyenapive. If students are not successful in regdin
they will likely struggle in all facets of the edational process. We embrace balanced literacy aldtig

a strong phonics-based reading instruction. OwkKPe&pands its pre-reading and writing instructizyn
introducing Letter Books by Macmillan/McGraw Hilhd Saxon Phonics. We establish small, guided
reading groups in Kindergarten during the secomaesger. Individualized Reading Recovery accelerates
fluency for the bottom third of our first grade £ta We continue Saxon Phonics through second grade
and utilize Journeys, a text book series, by HougMifflin Harcourt is through fourth grade. A
customized reading inventory reaches across theeglum using selections from Journeys, poems,
fiction and non-fiction read-aloud stories, andgsrDaily, thirty-minute technology components like
Success Maker Reading and Waterford help remediatkallenge students. All grades participate in
Accelerated Reader to expand our students’ reaskilg outside the classroom.

Pre-K through first grade implements Saxon Matboiporating varied supplemental programs as
needed. The repetition and spiraling of contenp geling students recall foundational information.
Second through fourth grades employ EnVision Matlsbott Foresman which provides specific
instruction in math facts using Rocket Math ancesaMweb-based programs. Success Maker for math
enhances all programs. Second through fourth grerlesurage critical thinking skills using Targettila
products published by Lone Star Learning for dailiiple group problem-solving practice.

For science, Gruver Elementary facilitates a hamdapproach to learning by creating a central lainf
the culmination of all science equipment throughbatbuilding. Teachers set up experiments and
projects in the science lab where students canedgtparticipate. Collaborating with the junior hignd
high school, we implemented strategies to teaclsdhemtific process in a developmentally appropriat
way throughout our lower grades. We use scienamidsl as an integral part of our science curriculum
which prepares them for intermediate and highdrunton.

We address social studies skills through a propaud-activity-centered approach. Our TEKS are the
driving force in our instruction with projects, @aing our students to express their individuatje
integrate the use of technology through multimguiésentations with Promethean Boards and United
Streaming programs. Both social studies and scitpses are incorporated into our literacy block
through big books, read-aloud stories, Scholastiw$y and Weekly Reader.

Technology is visible throughout our campus. Sttsléave access to two computer labs, Promethean
Boards in every classroom, web-based and softwagrams, at least one computer in every classroom,
and Leap Pads (an early phonemic review tool) @kthrough first grade. To meet the needs of 21st
Century Learners, we are moving towards implemegriftad 2s and IPods for instructional and
individual student use.

To promote a healthy lifestyle for our students,give our students thirty minutes of physical ediora
daily. We immerse all our younger students (andotder students on an as-needed basis) in the
research-based program, Ready Bodies, Ready Mingtepare their bodies and minds for learning. This
program builds strength and balance, and supgwetdevelopmental skill of crossing the midline whil
emphasizing the importance of being physically fit.
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A healthy and productive brain must be fully depeld in all cognitive areas, including artistic
expression, which we address several ways. Prhild, and fourth grades are taught musical skilldevh
first and second grades are instructed in art. M challenge many of our students in the artsuidpino
UIL competitions in both Music and Art Appreciation

The success of a child depends on the integrafibasic knowledge acquisition, investigation, and
expression into his/her education. Gruver Elemgrgabscribes to the research concluding that efie¢h
aspects work together to enhance the learning daiesiof the child.

2. Reading/English:

The Texas Essential Knowledge and Skills (TEKS)ekiGruver Elementary's curriculum. Teaching
techniques address all learning styles; data douwesnstruction; assessment is varied and ongaing;
teachers work collaboratively to integrate instiattand motivate students. We train our teachers in
Gifted and Talented instructional strategies thatdifferentiated to benefit all global learnersnfr our
high achievers to our struggling students. Our stfazuses on meeting the needs of all students,
regardless of the student's level of performance.

Gruver Elementary implements the strategy of baldriteracy to enhance and complement the Journeys
reading curriculum. Journeys helps differentiatelent reading instruction through leveled readeas t
have shared vocabulary skills and topics, so thatwdents are receiving the same instructionhexr t
individual reading levels. We embrace this apprdastause of our diverse student population. Poior t
this implementation, many of our students perforineldw grade level, and our state-adopted reading
materials did not advance or support students adelyu Balanced literacy, foundation in phonicsyavo
cards, guiding reading, and vocabulary enrichmarelbeen our driving forces in allowing students to
reach their highest potential in reading. Readimd)\ariting go hand-in-hand and must be strengthened
together. Journeys curriculum gives teachers aegioidlo so as well as integrating other subjectsthre
literature block time. Our decision to enrich ourrecculum with a balanced literacy approach givashe
student the opportunity to meet individual goald ercel.

We also incorporatthe Reading Recovery program to intensify instarctor the bottom third of first
grade. This program is a prescriptive, individuadiprogram which can last up to twenty weeks. Two
highly-trained teachers facilitate this program. ¥éatinue to monitor these students throughout thei
time in the elementary and students are placechall diteracy groups when support is needed. From
kindergarten through fourth grade, these smalldig groups provide needs-specific support for the
reading and writing process. Our commitment toyeiatervention contributes to the success of our
students.

Saxon Phonics in grades K-2 addresses the visuabfp@ading. This intensive phonics program tesch
all aspects of phonemic awareness. RenaissanceihgarSTAR Reading assessments determine
appropriate individual reading levels that enstuelent comprehension and fluency as wekasourage
a joy of reading. We then encourage independenirrgahrough the utilization of Accelerated Reader,
which tests reading comprehension, in grades anegh four.

The use of technology to enhance our learning enmient is essential. The Waterford Computer Lab
addresses reading skills for our Pre-Kindergatteough first grade. First through fourth grades use
Pearson’s Success Maker, which identifies skillsastered and allows students to progress through
reading instruction at their own pace. Studentsivecinstruction at their own level, allowing footh
remediation and acceleration opportunities.

At Gruver Elementary, we make every effort to tdggnose, and intervene as necessary so thahgeadi
levels are developmentally and academically apjtgor
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3. Mathematics:

Texas Essential Knowledge and Skills (TEKS) alseedour math curriculum. Our administration
supports our campus’s decision to have a split@alopo meet specific student needs. We selectedrba
Math for our kindergarten and first grade. Its apaurriculum teaches sequential steps to problem-
solving and supports student recall of learned rakills. The provided manipulatives are effective
learning tools for our struggling learners whildvancing the skills of our more advanced learners. W
have daily “Math Meetings” in each classroom tddftoundational math concepts essential to the
successful development of future math skills. Gurosid through fourth grades use Envision Math to
extend prior knowledge into higher-level thinkingppesses. All students are developing logical fhigpk
skills while engaging in problem-solving.

We enhance our adopted texts with Pearson’s Subtaesr program in our computer lab. Every child in
grades one through four is tested to determinédmshstructional level. Individualized instructiand
extended activities are used to meet students’swaeelvery academic level. Each level has an iddali
meeting time and uses various published matenglempstart mathematical thinking. Learning math
facts is crucial for success in higher grades,vaaditilize Rocket Math, Math Fact Café, and Two
Minute Warning to ensure our students are readyeet that challenge.

We design our schedule to allow time to work willdgnts individually or in small groups to targegth
need areas. We have excellent support staff tramelbse learning gaps quickly so that our stuslean
resume regular classroom instruction. We utilizespecial education teacher for inclusion so that o
special needs students get the expert teachingtfrerdlassroom teacher while receiving the addidion
support they may need. We offer extended day pnagjia third and fourth grades the week before state
mandated testing in order to review skills for #n@gho need assistance, allowing for uninterrupted
instruction during the school day.

The demographics at Gruver Elementary are congtahénging, and we continue to seek out unique
ways of meeting the needs of every child, every day

4. Additional Curriculum Area:

Gruver Elementary’s mission statement is to enthagall students will reach their potential. §hi
extends to more than just reading and math. Odysieaf past district-wide testing data leadsaus t
make improvements in our science program. Inquaisell instruction is practiced so students have
opportunities to "Think Like a Scientist". Our sch cooperatively develops vertically-aligned scien
vocabulary and scientific process journaling toldedluid learning and early exposure to key scéenc
terms and concepts. Training and brainstormingsactive grade levels allows us to identify specific
needs and strengths we possess in our school andwaty. Scaffolded instruction allows us to shiare
the expertise of our junior high and high schoab&iments performed by older grades are obseryed b
our younger students so that they may learn frard,bee encouraged by, those they admire.

We invest a significant amount of our library butigenonfiction science books to be used in oudgdi
reading program for a cross-curricular approaclachers also utilize the National Geographic Magazin
for Kids to demonstrate how to read and comprefaenonfiction piece of writing and expose our
students to a higher level of thinking. We impletngsience journaling at each grade level to build a
expand scientific writing skills.

The elementary teachers’ decision to combine @hse equipment into a well-equipped lab benefits a
teachers and students in the elementary. PromeBeeads and Internet technology allow for the use o
Success Maker, United Streaming, and Waterforechb@ece the science curriculum. The video
conference lab allows us to take our students dualifield trips, ensuring that Gruver’'s remotedton
does not impede our students’ opportunities to eegpee what the world has to offer.
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Pairing our fiction literature with science nonfiet in our reading program and utilizing video
opportunities has successfully sparked the interfestir students. By improving the delivery of our
science curriculum and boosting enthusiasm fomseigour science scores continue to rise and adadem
excellence thrives.

5. Instructional Methods;

Gruver Elementary has a diverse population withovsrneeds, and we strive to differentiate our
instruction to meet those needs. Differentiatetirction utilized in the classroom includes sdaifw
and tiering instruction, providing opportunities faitical thinking, giving students instructiongioices,
and adapting instruction to specific learning syl&ixty percent of our students benefit fromftee and
reduced lunch program. We serve a large percewnfdgeited English Proficient (LEP) students.
Teachers are certified in ESL to meet the needisesfe learners—both academically and in language
acquisition. With students overlapping in seveedégories, including Gifted and Talented, we takehe
child to their highest potential.

Gruver Elementary utilizes technology to enrich students’ education. Rosetta Stone is availabbit
ESL, as well as GT students, in order to diversiftruction beyond the classroom. Dyslexic students
benefit from the use of the Lexia, an individuatizeomputer software program. We also challenge and
remediate students through Pearson’s Success Mes@ram in which each child is assessed and able to
work at their individual level to improve their #kiin math and language arts. We serve our stgsdent
with special needs through inclusion. These stisd@s well as their classroom peers, benefit fitoen
scaffolding support provided by the special edacateacher while receiving instruction from theuleg
classroom teacher.

We utilize experts in their field from our communio enrich the educational opportunities of our GT
students. We give GT students opportunities ialoorate together on specific projects pertairiong
their interests and talents. We serve every idedti&T student by a certified GT teacher. In thés/ywe
continue to challenge their thinking and promotebgm-solving skills.

In the classroom, we differentiate through wholetgrinstruction and flexible, small groups in rewyi
math, and science as well as work stations, arahdndividual basis so that the needs of every btfpe
learner are met. We expect our students to thiikaty and creatively with teachers using mukgpl
styles of delivery including digital lessons, guddeands-on exploration, field trip opportunitiesfwal
field trips, and interactive lessons. Teacher®folup with web-based instruction which allows thiem
evaluate, remediate, and enrich the learning afesits. We also utilize our motor lab throughoutdhg
for students needing specific physical trainingmance their academic learning. It is our goaidiacate
the whole child using his or her strengths in otdesvercome challenges.

6. Professional Development:

We determine professional development by the dapthcomplexity of our Texas Essential Knowledge
and Skills (TEKS), student data, and the Distriotprehensive Needs Assessment results. Gruver
Elementary is dedicated to providing our studenth the best-trained professionals available. The
success of our staff development is evident inadnility to maintain an Exemplary rating for the pas
eight years while increasing Commended Performancees in all student populations. Our campus
improvement team uses current testing data toifgeareas in need and determine the direction of ou
professional development. Some of our most effegtiwfessional development workshops come from
our own teachers within the district. After attemgluseful professional development, those teaadmne
back to our campus and train the rest of the staffhat we have named “Grow Meetings.” These
inspiring meetings occur several times throughbetyear and encourage our staff to stay motivated a
open to change. Book studies throughout the yesp t@achers current on educational topics and give
them tools to enhance lesson delivery.
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We dedicate ourselves to train our new teacherstariag them throughout their first year and pravigd
assistance and support. At times, we hire outsitig Buch as retired teachers, to come in andwigip
the mentoring process. We provide professional ldpwmeent time for all our teachers before the school
year begins. We collaborate on the diversificatrategies that have worked with specific studantke
past so that transition to the next grade is smanthsuccessful.

To prevent our teachers from spending valuable tm#he road that could be used more effectively in
our classrooms, our district provides ESL and Gdatp training as well as trainings identified by ou
teachers to be beneficial to our students. Becauwsadministration utilizes advances in technology,
contract, through Region 16, a technology spetiafi® works with our teachers in small groups to
provide up-to-the-minute training. When relevang, send teachers to training outside of the distFice
Early Literacy and Reading Recovery Conventiorxisegnely beneficial to our early literacy

teachers. The Staff Development for Educators (Sip&le level conferences inspire our teachers with
knowledge and ideas they implement immediate@irtclassrooms. Ready Bodies Learning Minds
training enables us to develop our students inlerevended way and diversify for students with sfiec
needs. It is our belief that we have remarkabldesits in part because we have an outstanding alhd we
trained staff.

7. School Leadership:

Our school leadership philosophy is to create amart a school environment in which students,
teachers, and parents can all learn and thrivieetdieéight of their abilities in a safe and nurtgrin
environment. Our instructional leadership consitsur principal, the site-based decision makiragriea
counselor, and excellent mentoring teachers.

The principal works closely with the leadershiphiitour district which consists of two other pripais

and the superintendent. Her open door policy fachers, students, and parents makes her visillé in
areas so that others feel comfortable coming tanvitérproblems or suggestions. The principal takes
out of her demanding schedule to work with strugggbtudents and Gifted and Talented students as GT
coordinator. She enhances the education of ount@iests by arranging field trips and bringing in
expertise and talent from our community. The ppatiworks with students and parents in implementing
discipline plans when necessary and encouragentpdoevisitthe school and become involved in their
child’s education. She works with the site-basetgien-making team to ensure funds are allocated
where resources are needed.

Our site-based decision-making team consists gbtimeipal, teachers, community members, business
owners, and parents. They ensure that the neetls sthool are met through data-driven decision-
making. The committee identifies the evolving reeetlour ever-changing population so that teachers
can seek appropriate instructional strategies.

Our principal and teachers share in the leadersiépwhen collaboration allows for better educagion
decisions. We implemented “Grow Meetings” at whigd share ideas, discuss parent involvement
activities and recommend teacher training oppotiesiWhen we determined that students had
additional social and emotion needs, we implemetiiedig Brothers Big Sisters program on our
campus. Mentoring is provided for new teacherstaadhers changing grade level/ subject areas. Our
teachers have also found success with verticahpigrduring lunch or conference times.

Our entire staff takes ownership in the leadershipur school with our principal as the ultimateiden
maker. We take our jobs very personally and engruesch other, as well as the students, to succeed.
We create a family-like working environment whi@sults in a low turnover rate and provides
consistency and stability for our students.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Grade: Test: Texas Assessment of Knowledge and

Subject: Mathematics 3 Skills

Edition/Publication Year: 2011, 2010, 2009, 20q§t’1blisher' Pearson Education. Inc

2007

2010-2011| 2009-201C| 2008-200¢| 2007-2008 | 2006-2007
Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES
Met Standard and Commended 100 92 100 95 96
Commended 40 29 70 57 32
Number of students tested 25 24 27 21 25
Percent of total students tested 100 96 9€ 95 96
Number of students alternatively asse: 0 1
Percent of students alternatively assessed 0 4 0 5
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Met Standard and Commended 100 94 100 100 100
Commended 25 28 59 42 20
Number of students tested 12 18 17 12 15
2. African American Students
Met Standard and Commended 0 0 0 0 0
Commended 0 0 0 0 0
Number of students tested 0 0 0 0 0
3. Hispanic or Latino Students
Met Standard and Commended 100 85 100 92
Commended 18 31 a7 17
Number of students tested 11 13 15 7 12

4. Special Education Students

Met Standard and Commended

Commended

Number of students tested 1 2 1 0 2
5. English Language L ear ner Students

Met Standard and Commended

Commended

Number of students tested 8 7 8 4 5

6. White

Met Standard and Commended 100 100 100 92 100
Commended 54 27 100 67 46
Number of students tested 13 11 12 12 13
NOTES:

12TX25
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: Test: Texas Assessment of Knowledge and

3 Skills
Eg(l)t;on/Publlcatlon Year: 2011, 2010, 2009, 20q§0blisher: Pearson Education, Inc.

2010-2011| 2009-201C| 2008-200¢| 2007-2008 | 2006-2007
Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES
Met Standard and Commended 100 96 96 100 100
Commended 64 42 64 53 46
Number of students tested 25 24 28 19 24
Percent of total students tested 100 96 97 90 96
Number of students alternatively asse: 0 1
Percent of students alternatively assessed 0 4
SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Met Standard and Commended 100 94 94 100 100
Commended 42 44 56 33 33
Number of students tested 12 18 18 12 15
2. African American Students
Met Standard and Commended 0 0 0 0 0
Commended 0 0 0 0 0
Number of students tested 0 0 0 0 0
3. Hispanic or Latino Students
Met Standard and Commended 100 92 100 100
Commended 55 31 47 36
Number of students tested 11 13 15 7 11

4. Special Education Students

Met Standard and Commended

Commended

Number of students tested 1 2 1 0 2
5. English Language L ear ner Students

Met Standard and Commended

Commended

Number of students tested 8 7 8 4 5

6. White

Met Standard and Commended 100 100 92 100 100
Commended 69 55 85 80 54
Number of students tested 13 11 13 10 13
NOTES:

12TX25
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: Test: Texas Assessment of Knowledge and

4 Skills
Eg(l)t;on/Publlcatlon Year: 2011, 2010, 2009, 20q§0blisher: Pearson Education, Inc.

2010-2011| 2009-201C| 2008-200¢| 2007-2008 | 2006-2007
Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES
Met Standard and Commended 100 100 100 100 100
Commended 63 52 59 56 58
Number of students tested 24 31 22 27 26
Percent of total students tested 92 97 96 96 7 8
Number of students alternatively asse: 2 1 2
Percent of students alternatively assessed 8 3 7
SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Met Standard and Commended 100 100 100 100 100
Commended 68 43 50 44 43
Number of students tested 19 21 16 16 14
2. African American Students
Met Standard and Commended 0 0 0 0 0
Commended 0 0 0 0 0
Number of students tested 0 0 0 0 0
3. Hispanic or Latino Students
Met Standard and Commended 100 100 100 100
Commended 75 31 64 50
Number of students tested 12 16 8 11 14

4. Special Education Students

Met Standard and Commended

Commended

Number of students tested 2 2 1 1 0
5. English Language L ear ner Students

Met Standard and Commended

Commended

Number of students tested 6 7 5 4 0

6. White

Met Standard and Commended 100 100 100 100 100
Commended 50 73 57 47 67
Number of students tested 12 15 14 15 12
NOTES:

12TX25
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: Test: Texas Assessment of Knowledge and

4 Skills
Eg(l)t;on/Publlcatlon Year: 2011, 2010, 2009, 20q§0blisher: Pearson Education, Inc.

2010-2011| 2009-201C| 2008-200¢| 2007-2008 | 2006-2007
Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES
Met Standard and Commended 96 94 90 93 100
Commended 52 45 5 22 42
Number of students tested 23 31 21 27 26
Percent of total students tested 88 97 91 96 4 8
Number of students alternatively asse: 3 1 2 2
Percent of students alternatively assessed 12 3 6
SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Met Standard and Commended 94 90 87 94 100
Commended 50 33 0 13 29
Number of students tested 18 21 15 16 14
2. African American Students
Met Standard and Commended 0 0 0 0 0
Commended 0 0 0 0 0
Number of students tested 0 0 0 0 0
3. Hispanic or Latino Students
Met Standard and Commended 91 88 91 100
Commended 45 25 9 29
Number of students tested 11 16 8 11 14

4. Special Education Students

Met Standard and Commended

Commended

Number of students tested 1 2 0 1 0
5. English Language L ear ner Students

Met Standard and Commended

Commended

Number of students tested 6 7 5 4 0
6. White

Met Standard and Commended 100 100 93 100
Commended 58 67 27 58
Number of students tested 12 15 13 15 12
NOTES:

12TX25
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Testing Month

SCHOOL SCORES

Met Standard and Commended
Commended

Number of students tested
Percent of total students tested

Number of students alternatively asse:

Grade: Weighted Average

100
51
49
96

2

Percent of students alternatively assessed 4

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Met Standard and Commended
Commended

Number of students tested

2. African American Students
Met Standard and Commended
Commended

Number of students tested

3. Hispanic or Latino Students
Met Standard and Commended
Commended

Number of students tested

4. Special Education Students
Met Standard and Commended
Commended

Number of students tested

5. English Language L ear ner Students

Met Standard and Commended
Commended

Number of students tested

6.

Met Standard and Commended
Commended

Number of students tested
NOTES:

100
51
31

100
47
23

100
28
14

100

52
25

12TX25

96
41
55
96

97
36
39

93
31
29

93
14
14

100
53
26

100
65
49
96

100
54
33

100
52
23

100
54
13

100
76
26

"7
56
48

95

100
43
28

100
55
18

96
55
27

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

100
31
29

96
34
26

100
56
25
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Met Standard and Commended 98 94 93 9t 100
Commended 58 43 38 34 43
Number of students tested 48 55 49 46 50
Percent of total students tested 94 96 94 93 0 9
Number of students alternatively asse: 3 2 2 1 2
Percent of students alternatively assessed 6 3 3
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Met Standard and Commended 96 91 90 9€ 100
Commended 46 38 30 21 31
Number of students tested 30 39 33 28 29
2. African American Students

Met Standard and Commended 0 0 0 0 0
Commended 0 0 0 0 0
Number of students tested 0 0 0 0 0

3. Hispanic or Latino Students

Met Standard and Commended 95 89 95 94 100
Commended 50 27 30 16 32
Number of students tested 22 29 23 18 25

4. Special Education Students
Met Standard and Commended

Commended

Number of students tested 2 4 1 1 2
5. English Language L ear ner Students

Met Standard and Commended 92 93 100

Commended 29 14 15

Number of students tested 14 14 13 8 5
6.

Met Standard and Commended 100 100 92 95 100
Commended 63 61 46 48 55
Number of students tested 25 26 26 25 25
NOTES:

12TX25
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